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Ozet

Bu niceliksel ¢alismanin amaci, {iniversite 6grencilerinin kimlik olusumu ile
bazi demografik 6zellikleri arasindaki iliskiyi arastirmaktir. Bu ¢alisma 2010-2011
Giiz Donemi’nde Sabanci Universitesi lisans dgrencilerine uygulanmistir. Bu galis-
mada, kimlik 6l¢eginin {i¢ alt boyutu olan kisisel kimlik, sosyal kimlik ve kolektif
kimlik ile baz1 demografik bilgiler arasindaki iligkiler incelenmistir. Sonuglara gore,
cinsiyet, 6grencilerin kayith oldugu fakiilte tiirli, 6grencilerin haftalik ders ¢alisma
saati ve sosyal aktivite saati ile kisisel kimligin iligkili oldugu gériilmektedir. Sosyal
kimlik ile dgrencilerin sosyal aktiviteler i¢in ayirdigr zaman arasinda iliski bulun-
maktadir. Kolektif kimlik ile &grencilerin kaginct smifta oldugu ve ailenin gelir
durumu arasinda iligkiler vardir. Kimlik gelisimini desteklemek i¢in hazirlanan
programlarda ve Ogrenci bireysel destek programlarinda bu arastirmanin sonuglar
g6z Online bulundurularak gerekli egitim seminerleri ve destek programlar1 hazirla-
nabilinir. Bu programlar, 6grencilerin tiniversite hayatlarinin kalitesini geligtirmekte
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ve kimlik olusumlarini desteklemekte 6nemli bir rol oynayabilir.

Anahtar Kelimeler: Kimlik 6lgegi; Kisisel kimlik; Sosyal kimlik; Kolektif
kimlik; Universite lisans 6grencileri.

Identity Formation and Demographic

Information of University Students

Abstract

The aim of this quantitative study is to investigate the relation-
ship between identity formation and demographic information of uni-
versity students. This study was implemented in the 2010-2011 Fall
semester among the undergraduate students of Sabanci University. The
study examined the relationship between same demographic infor-
mation and the three sub-dimensions of the identity scale; personal
identity, social identity and collective identity. The results indicate that
students’ gender, faculty type, weekly study hours and weekly social
activity hours are related with their personal identities. The social
identity of a student is related with weekly social activity hours. The
collective identity of a student is related with the student's grade year
and family income. The results of this research can be used in programs
to be prepared to support identity development, personal support pro-
grams for students, and in the development of educational seminars and
other support programs. These programs can play an imprortant role in
the improvement of a student's university life-quality and identity
formation.

Keywords: ldentity scale; Personal identity; Social identity;
Collective identity; University undergraduates.

Extended Summary
Identity has been the subject of widespread theoretical and em-
pirical inquiry for more than 50 years. The first studies in this field is
based on Erikson’s (1950) works on identity and these works led to,
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many research studies focusing mostly on the identity categories (eg,
ego identity, personal identity, social identity, collective identity),
identity development and emerging adulthood. Identity development is
a life-long process that is particularly important during late adolescence
and emerging adulthood, eras, when individuals have to make impor-
tant life decisions. Although this process has been studied from diffe-
rent theoretical perspectives, all authors recognize its complexity in
terms of the interaction between person and context. The earliest stu-
dies on identity development has been focused on personal identity
(Cote, 2006; Coté & Levine, 2002; Schwartz, Zamboanga, Weisskirch,
& Wang, 2010) and has placed primary emphasis on the identity status
model (Marcia, 1966), which posits exploration of and commitment to
prospective life alternatives (Schwartz et al., 2010). Coté and his col-
leagues (eg, Coté, 1996; Coté & Levine, 2002) have focused on deli-
neating the ways in which identity is developed through transactions
with society and social interactions (Schwartz et al. 2010). The personal
identity studies have focused on the ways in which goals, values, and
beliefs are consolidated during the transition to adulthood (Schwartz,
2006) and on how this sense of identity consolidation relates to indices
of well-being and distress in young people (Schwartz, 2007; Schwartz
et al. 2010).

Cheek and his colleagues (eg, Cheek, 1989; Cheek & Hogan,
1983; Cheek, Underwood & Cutler, 1985; Cheek, Tropp, Chen &
Underwood, 1994; Cheek & Tropp, 1995; Hogan & Cheek, 1983) have

characterized the identity as three structural categories (personal, so-
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cial, and collective identity), each of them having significance for an
individual’s psychosocial functioning. Individuals can vary in the im-
portance they give to these three aspects of identity in their identity
formations (Cheek et al., 1994). Personal identity concerns one’s per-
sonal goals, values, ideas, emotions, and feelings. Social identity con-
cerns the self public image, as in one’s popularity, attractiveness, and
reputation. Collective identity concerns the self-concept that relate to
one’s race, gender, ethnic background, religion, and feelings of belon-
ging in one’s community (Cheek, 1989; Cheek et al., 1994; Wade &
Brittan-Powell, 2000).

Purpose

This quantitative research aims to investigate the interplay be-
tween university students’ identity formation and demographic char-
acteristics. The results are valuable in enhancing the quality of stu-
dents’ university life, helping them to support their identity formation

and academic success.

This study uses the identity questionnaire (Cheek & Tropp, 1995)
which has three sub scales: (1) Personal Identity Scale represents one’s
private self-conception and subjective feelings of continuity and
uniqueness; (2) Social Identity Scale represents one’s public image as
presented through social roles and relationships; (3) Collective Identity
Scale represents one’s social self-conception that pertains to communal
or collective aspects (eg, feelings of belonging belonging in one’s

community).
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Participants

Participants are the undergraduate students of Sabanci Univer-
sity. 505 (280 male, 225 female) students completed the survey inst-
ruments. Average age is 20. Seventy six per cent of the students
(n=382) from metropols, 19 % of the students (n=95) from provinces, 5
% of the students (n=25) from small towns studied in this small inter-
national university with around 3500 students in Istanbul in the largest
metropolitan city of Europe. From the total of 505 participants, 49 % of
the students (n=247) were freshmen, 23 % of the students (n=114) were
sophomore, 15 % of the students (n=68) were junior, 13 % of the stu-
dents (n=76) were senior. Fifty four per cent of the students (n=270)
were living in dorms. Considering the faculties, sixty five per cent of
the students (n=328) were registered in the Faculty of Engineering and
Natural Sciences and 45 % (n=177) were registered in the Faculty of
Art and Social Sciences. Students of the Faculty of Engineering and
Natural Sciences were overrepresented, as they form the majority of

university population.

Procedure

The survey instrument, the aim of the research and the consent
form were mentioned to undergraduate students via e-mail and also by
means of students who took the course of Project 102 in the 2010-2011
fall semester. 530 volunteer students participated in this study. Each
application lasted approximately half an hour. From the total of 530
volunteer participants, 25 students did not respond to all items in the

survey. Therefore, only 505 students’ responses were analyzed. There
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were two sections in the instrument: demographic information (eg,
faculty, sex, socio-economic status etc.) and the Identity Questionnaire
(1Q) about identity formation (Cheek et al., 1994). Excel and SPPS

were used during analyses of the data.

Identity Questionnaire

Identity Questionnaire was created by Cheek and Tropp (1982)
and translated into Turkish by Hamit Coskun (2004). The identity
questionnaire has three scales: the Personal Identity Scale, the Social
Identity Scale, and the Collective Identity Scale. The Personal Identity
Scale (10 items) represents one’s private self-conception and subjective
feelings of continuity and uniqueness. The Social Identity Scale (7
items) represents one’s public image as presented through social roles
and relationships. The Collective Identity Scale (8 items) represents
one’s social self-conception that pertains to communal or collective
aspects (eg, religion, racial ethnic group, and feelings of belonging in
one’s community). Each item is an identity characteristic representative

of one of the three identity domains (Coskun, 2004).

Coskun (2004) examined the Turkish translation of the Identity
Questionnaire’s validity and reliability. 275 university students parti-
cipated in the research. The findings regarding the questionnaire's
structure and criterion validity indicate that the sub-scales (personal,
social and collective identity) reflect one whole structure, work in
harmony with one another and each have unique structures. The fin-
dings also set forth that the reliability (test-retest) coefficients (N = 160)

regarding the whole test, and the internal consistency and the score
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constancy of the sub-scales are at an adequate level.

Results
According to correlation results, there is a high level of signifi-
cant relationship between all sub-identity scales. No significant rela-
tionships among demographic information on age, school success
average, grade year, the longest stay of residency, current place of
residency (accommodation), mother’s educational background, father’s
educational background and sub-identity scales were not found. The
aspects where significant relationships between sub-identity scales and
demographic information can be summarized as below:
1. There is a significant relation between personal identity and
gender at a level of 0.01 (r=-0.29)
2. There is a significant relation between personal identity and
the type of faculty at a level of 0.05 (r=0.09).
3. There is a significant relation between personal identity and
weekly study hours at a level of 0.05 (r=0.10).
4. There is a significant relation between personal identity and
weekly social activity hours at a level of 0.05 (r=0.10).
5. There is a significant relationship between social identity
and weekly social activity hours at a level of 0.01 (r=0.12).
6. There is a significant relationship between collective iden-
tity and grade year at a level of 0.05 (r=-0.10).
7. There is a significant relationship between collective iden-
tity and family income at a level of 0.01 (r=0.14).

The above results can be interpreted as below:
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e According to gender, being a woman and the personal
identity are related.

e As taking in consideration the students’ faculty and
identity, being enrolled to each other in the Arts and
Social Sciences Faculty increases the degree of personal
identity positively.

e As the weekly hours for studying and social activities
increase, the degree of the student’s personal identity
increases.

e Social identity degree increases as weekly hours for
social activities increase.

e As the grade year increases, the degree of collective
identity decreases.

e As the family income increases, the degree of collective

identity increases.

Discussion and Conclusion

Taking in consideration the students’ academic activities, there is
a significant relationship between studying and personal identity. Stu-
dents bring their personal goals to the forefront by spending more time
for studying. In addition to this, there is a relationship between stu-
dents’ participation in social activities and their personal and social
identities. Students bring both their personal dreams, expectations and
opinions as well as their social behavior and impression on others
through their social activities. Students’ academic and social expe-

riences have an impact on the development of their personal and social
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identities. There is a decrease in students’ level of collective identity as
students pass on to higher grades. During their university years, stu-
dents bring their personal goals and interaction with their social envi-
ronment as opposed to their ethnic roots, religions, languages and fa-
mily backgrounds. The way in which these students manage their fears
and concerns may be related with their wishes to have independent and
different personalities and receive acceptance from their social envi-
ronments. As Turkey goes through a transition from being a collective
society to an individualist society, women in higher education bring

their opportunity of self-expression to the forefront.

Although one would expect the students of the Faculty of Arts
and Social Sciences to highlight their social identities, their personal
identity comes to the forefront. This may be due to the overrepresen-
tation of the Faculty of Engineering and Natural Sciences students who

make up the majority of the university.

The studies on personal, social and collective identities have in-
vestigated how these three dimensions of identity functions at high and
low levels (Wade & Brittan-Powell, 2000). Schlenker and Weigold
(1990) suggest that an individual with a strong personal identity is
social and autonomous, and feels the need to be unique. However,
someone with a strong social identity tries to act according to the group
instead of being autonomous, although he or she is social as well (Wade
& Brittan-Powell, 2000). Additionally, personal identity has been fo-
und to be related to an achieved ego identity, whereas social identity

has been found to be related to a foreclosed ego identity (Berzonsky,
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Trudeau & Brennan, 1988; Wade & Brittan-Powell, 2000). In general, a
strong personal identity is related to decision-making based on personal
reasons and profit, whereas a strong social identity is related to deci-
sion-making based on social reasons and profit (Wade & Brit-
tan-Powell, 2000).

Unlike the general expectation, aspects of the collective identity
come to the forefront as family income increases. 48 % of Sabanci
University students come from middle class families whereas 50 %
come from upper class families. 76 % of the students come from met-
ropolitan cities (Istanbul, Ankara, 1zmir) and 19 % come from other
neighboring cities. Even if a student comes from an upper class family,
his or her feeling of belonging to the society and self-esteem are high-
lighted. Collective identity has also been investigated for its relations-
hip to self-concept and self-esteem in individuals from a variety of
social or demographic groups (eg, Hengst, 1997; Marmarosh & Co-
razzini, 1997; Wright & Forsyth, 1997). According to the results of this
research, self-esteem increases when one’s collective identity is an
important aspect of one’s self-concept (Wade and Brittan-Powell,
2000).

As some studies on identity suggest (Berman, Kennerley &
Kennerley, 2008; Ferrer-Wreder, Montgomery & Lorente, 2003),
programs to support university students’ identity development should
be prepared. The result of this research can be used in programs that
support identity development, individual counseling programs, educa-

tional seminars, and in the development of other support programs.
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These programs can play a important role in the improvement of stu-

dent's university life-quality and identity formation.

Giris

Bireyler, ergenligin bitisi ve geng yetiskinlige ge¢is doneminde
kimlik duygusu kazanir. Kendileri hakkinda ve kim olduklar1 konu-
sundaki algilarini, hayattan neler beklediklerini, sosyal ortamlarindaki
iliskilerini, ilgilerini ve yeteneklerini degerlendirirler. Bu sorularin
cevaplarini sosyal ¢evreden etkilenmeden vermeleri miimkiin degildir.
Bu yiizden genclerin kimlik olusumunda, ¢ok genis bir sosyal ¢evreyle
etkilesimlerinin izleri goriiliir. Kendini gelistirmekte, bir meslege ha-
zirlanmakta ve ekonomik olarak gegimini saglamakta olan geng, hem
onceden gelen kimlik &zelliklerini degerlendirir hem de sosyal roller ve
degerlere uygun olarak kendi kisiligini sekillendirir (Demir, 2009).
Saglikli bir kimlik edinme hem kisisel hem de toplumsal acidan 6nem

tasimaktadir.

50 yili askin bir siiredir kimlik, genis bir kuramsal ve deneysel
aragtirmanin konusu olmustur. Bu alanin baglangici Erikson’un (1950)
kimlik {izerindeki ¢alismalarina dayanir ve bu c¢aligmalar, ¢ogunlukla
kisisel kimlige yogunlasan kimliksel gelisim c¢alismalarinin dogusuna
neden olmustur (Coté, 2006; Coté ve Levine, 2002; Schwartz, Zam-
boanga, Weisskirch ve Wang, 2010). Baslangicta, kisisel kimlik kav-
rami ile gelecekteki hayat alternatiflerini kesfetmeyi ve uygulamayi
birincil kimlik gelisimi siireci olarak tanimlayan bir kimlik statiisii
modeli 6n plana ¢ikarilmigtir (Marcia, 1966; Schwartz ve ark., 2010).

Daha sonralar, kisisel kimlik {izerine yapilan arastirmalar (6rnegin,
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Coté, 1996; Coté, 2006; Coté ve Levine, 2002; Schwartz ve ark., 2010)
kimligin toplumsal etkilesimler araciligiyla nasil sekillendigine ve
sosyal kaynak edinmek i¢in nasil pazarliginin yapilabilecegine yo-
gunlagmistir. Kisisel kimlik iizerine ¢esitli akimlar, yetiskinlige gecis
siirecinde hedeflerin, degerlerin ve inanglarin nasil saglamlastig
(Schwartz, 2006) ve bu kimliksel saglamlasmanin gen¢ insanlarda
refah ve stressiz hayatla ne kadar iliskili oldugu sorularna yogunla-
sirlar (Schwartz, 2007; Schwartz ve ark., 2010).

Erikson (1950)’a gore, tiniversite donemi, geng bir insana yetis-
kinlik sorumluluklarin1 erteleyebilecegi ve ¢esitli kimliksel sorumlu-
luklar1 yerine getirebilecegi bir donem sunar. Gergekten de, Meilman
(1979) ergenlikte ego kimlik statiisli aragtirmasinda ergenlerin 21 yas
ve sonrasina kadar saglam ve sabit bir kimlik olusturamadiklarini
kesfetmistir. Erikson (1968), kimlik olusumunun ge¢ ergenlik done-
minde refah iginde yasamaktaki Onemli roliinii agiklamistir (akt;
Luyckx, K., Schwartz, S. J., Soenens, B., Vansteenkiste, M. ve Goos-
sens, L. 2010). Coté ve Roberts (2003)’a gore, tiniversite mezunlarinin
yalnizca ligte biri, topluma entegre olmayla ilgili kimliksel meselelerini
yirmili yaglarin sonlarina dogru halledebilmislerdir. Yiizde 20’si ise bu
konuda akranlarina gore gelisimsel gecikme yasamaktadir. Bu geg
kimliksel gelisim siirecinde olanlar i¢in, “gelismekte olan erigskin” adl1

yeni bir gelisim donemi tanimi ortaya ¢ikmistir (Arnett, 2000).

Giliniimilizde yasanan sosyo-yapisal toplumsal degisimler sebe-
biyle, kimlik olusumu ge¢ ergenlik ve yirmili yaslarin sonlarini kap-

sayan “gelismekte olan eriskin” donemine kadar uzanir (Arnett, 2004).
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Bir¢ok insanin yetiskinlige yiiksekdgretim aracilifiyla geciyor olmasi
da yetiskinlige gecisi geciktirir. Fakat hem gegissel stres etkenleri hem
de gelmekte olan yetiskinlik yillari, yeni beliren yetiskinlik donemini
oldukca riskli ve refahtan uzak bir donem yapmaktadir (Coté ve Le-
vine, 2002). Diger taraftan, kimlik “krizi” son bulmus olmasina rag-
men, birgok yetiskin kimliksel sorumluluklarini yeniden kesfetmeye ve
tanimlamaya Omdiirleri boyunca devam ederler (Stephen, Fraser ve
Marcia, 1992). Kimlik konusundaki bazi arastirmalar (Berman, Ken-
nerley ve Kennerley, 2008; Ferrer-Wreder, Montgomery ve Lorente
2003), tiniversite 0grencilerinin kimlik gelisimini destekleyecek prog-

ramlarin saglanmasini Onerirler.

Kimlik; kigisel degerler, diisiinceler, duygular, algilar gibi bireye
ozgl ozelliklerin (kisisel kimlik), aidiyet duygusu, begenilme, onay
gbérme, iin gibi sosyal gruplarla iligkilerin (sosyal kimlik) ve kisinin 1rk,
din, dil, ulus, vatandaslik ve politik etkinlikleri gibi 6zelliklerinin
(kollektif kimlik) bir biitiinii olarak goriilmiistiir (Coskun, 2004). Cheek
ve meslektaslart (Cheek, 1989; Cheek ve ark., 1994) kimligi, her biri
kisinin psiko-sosyal iglevlerinde farkli bir 6neme sahip ii¢ yapisal ka-
tegoriye (kisisel kimlik, sosyal kimlik, kolektif kimlik) ayirirlar. Kisisel
kimlik insanin kisisel degerleri, fikirleri, hedefleri, duygular1 ve de-
vamlilik ile essizlige dair 6znel duygulan ile ilgilidir. Sosyal kimlik,
kisinin diger insanlarla iligkilerini ve toplumsal imajini, popiilerligini,
cekiciligini ve unvanini igerir (Cheek, 1989; Cheek ve ark., 1994;
Wade ve Brittan-Powell, 2000). Sosyal kimlik kuramu, kisisel kimlikten

ayr1 olarak, bireyin ait oldugu veya ait oldugunu hissettigi gruplar ara-
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ciligryla kimlik olusturmanin énemini vurgulamaktadir (Tajfel, 1982;
Tajfel ve Turner, 1986; Turner, 1978). Kimlik gelisim arastirmalarinda,
Sosyal Kimlik kuraminin yaklasik son 40 yilda alana katkilar1 vardir
(Arnett, 2000, 2001; Briggs ve Cheek, 1986; Cheek, 1982, 1983; Cheek
ve Hogan, 1983; Coskun, 2000, 2004; Erikson, 1963, 1968; Lamphere
ve Leary, 1990; Miller ve Thayer, 1988; Penner ve Wymer, 1983;
Schlenker ve Weigold, 1990), ama Kisisel Kimligi ve Sosyal Kimligi
Oleme girisimi ilk kez Cheek ve Briggs (1982) tarafindan baglatilmis ve
Kimlik Olgegi gelistirilmistir. Baslangigta sadece Kisisel Kimlik ve
Sosyal Kimlik boyutlarmi igeren Kimlik Olgegi’ne yeni maddeler ek-
lenerek tigiincii bir kimlik 6lgegi boyutu olan Kolektif Kimlik, 6l¢me ve
degerlendirilmeye dahil edilmistir (Cheek, 1982, 1983; Cheek ve Ho-
gan, 1983; Cheek, Underwood ve Cutler, 1985; Cheek ve ark., 1994;
Cheek ve Tropp, 1995; Hogan ve Cheek, 1983). Kolektif kimlik kisi-
nin, 1k, toplumsal cinsiyet, etnik arka plan ve din gibi toplumsal ve
demografik gruplara ait olma algisiyla ilgilidir (Cheek, 1989; Cheek ve
ark., 1994; Wade ve Brittan-Powell, 2000). Arastirmalar kolektif kim-
ligin daha ¢ok, azinlik irki1 mensubu, kolektivist yonelimi gii¢lii (Cheek
ve ark.,1994) ve etnik kimliklerini kisisel algilarinda merkezi bir yere
koyan kisilerde belirgin oldugunu gosterir (Tropp, 1992). Ayrica, ko-
lektif kimligi giiclii fakat kisisel kimligi zayif kisilerin, kolektif kimligi
zay1f bireylere kiyasla kendi iilkeleri hakkinda daha olumlu bir goriis
bildirdikleri vurgulanmistir (Kowalski ve Wolfe, 1994). Bireyler ken-
dilerini tanimlarken, kimligin bu ii¢ boyutuna farkli sekillerde agirlik

verebilirler (Cheek ve ark., 1994).
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Kimlik olusumu ile ilgili aragtirmalar, kisinin sosyal sermayesi
(sosyal c¢evresi, kurdugu sosyal ag ve edindigi degerler) ve kisisel
sermayesi (benlik saygisi, hayattaki amaclilik ve benlik yeterligi)
yiiksek olan genclerin saglikli bir kisisel gelisim gegirdiklerini vurgu-
lamistir  (Coté, 1996, 2006; Schwartz, 2006, 2007). Ozetle, kimlik
gelisimi, hayat boyu siiren ve 6zellikle ergenlik sonu ve yetiskinlik
baslangicinda belirginlik kazanan, bireylerin hayatlarina dair 6nemli
kararlar verdikleri bir siiregtir. Bu siire¢ bir¢ok farkli kuramsal pers-
pektiften incelenmis olsa da, tiim yazarlar bu siirecin kisi ile baglam
arasindaki etkilesim agisindan olduk¢a karmasik oldugunu belirtirler.
Kimlik Olgegi’nin ii¢ alt 6lgegi vardir: (1) Kisisel Kimlik Olgegi, bir
insanin kendisine ve devamlilik ile essizlik gibi 6znel duygulara dair
algisini; (2) Toplumsal Kimlik Olgegi, bir insanin, toplumsal rol ve
iligkiler tarafindan sekillendirilmis kendi kamusal imajin1; (3) Kolektif
Kimlik Olgegi ise bir insanin komiinal veya kolektif olgulara (6rn.
kendi topluluguna ait olma hissi) dair kendi toplumsal algisin1 temsil
eder (Cheek ve Hogan, 1983; Cheek, Underwood ve Cutler, 1985;
Cheek ve ark., 1994; Cheek ve Tropp, 1995; Coskun, 2004).

Bu calismanin amaci, {iniversite 6grencilerinin kimlik olusumu
ile demografik ozellikleri arasindaki iliskiyi arastirmaktir. Sonuglar,
ogrencilerin tiniversite hayatlarmin kalitesini gelistirmekte ve kimlik
olusumlarin1 desteklemekte dnemli bir rol oynar. Bu ¢alisma, saglikli
kimlik gelisimini destekleyecek uygulamali ¢aligmalar i¢in bir kaynak

saglayacaktir.
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Yontem

Arastirmanin Modeli

Bu calisma 2010-2011 Giiz Dénemi’nde Sabanci Universitesi
lisans Ogrencilerine uygulanmustir. Veri toplamada kullanilan anket,
arastirmanin amaci ve riza formu, e-mail yoluyla ve Project 102 dersini
alan 6grenciler araciligiyla lisans Ogrencilerine iletilmistir. Bu aras-
tirmaya 530 goniillii 6grenci katilmistir. Her uygulama yaklagik olarak
yarim saat siirmiistiir. 530 goniillii katilimcidan 25 6grenci, anketteki
biitiin sorulara cevap vermedigi i¢in sadece 505 Ggrencinin cevabi
analize dahil edilmistir. Anketin iki béliimii bulunmaktadir: demogra-
fik bilgiler (6rnegin; fakiilte, cinsiyet, sosyo-ekonomik durum vs.) ve
kimlik bilgilerini igeren Kimlik Anketi (KA) (Cheek ve ark., 1994).

Verilerin analizi i¢in Excel ve SPPS programlar1 kullanilmistir.

Calisma Grubu

Katilimeilar, Avrupa’nin en biiyiik metropol sehri olan istan-
bul’da yer alan, 3500 niifuslu uluslararas1 bir vakif tiniversitesi olan
Sabanci Universitesi’nde egitim goren lisans 6grencileridir. 505 (280
erkek, 225 kadin) dgrenci ankete katilmustir. Ortalama yas 20°dir. Og-
rencilerin % 49’u 1. simif (n=247), % 23’0 2. simf (n=114) , % 15’1 3.
siif (n=68), % 13’1 ise 4. simf (n=76) 6grencisidir. Ogrencilerin %
54’1 (n=270) yatakhanelerde kalmaktadir. Kayitli olduklar: fakiiltelere
gore, 0grencilerin % 65’1 (n=328) Miihendislik ve Doga Bilimleri Fa-
kiiltesi ve % 45’1 (n=177) Sanat ve Sosyal Bilimler Fakiiltesi 6grenci-
sidir. Miihendislik ve Dogal Bilimler Fakiiltesi 6grencileri, iiniversite

niifusunun ¢ogunlugunu olusturduklar i¢in fazladan temsil edilmis-
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Demografik Bilgiler

Anketin biitiin sorularina cevap veren 505 lisans Ogrencisinin

kisisel bilgileri 6zeti asagidaki gibidir:

Cinsiyet % 55 kadin, % 45 erkek

Simf % 49°u 1. simf, % 23’1 2. smif, % 15’1 3. smif, % 13’1 4.
sinif

Ailesinin geliri % 0 ¢ok diisiik, % 2 disiik, % 48 orta, % 47 yiiksek, % 3
cok yiiksek

Haftalik ders ¢alisma saati % 50 (1-5 saat), % 38 (6-10 saat), % 12 (11 ve tizeri)
Haftalik sosyal aktivite saati % 50 (1-5 saat), % 38 (6-10 saat), % 12 (11 ve tizeri)

Bagar1 Ortalamasi % 15 [1.00-2.00], % 48 [2.01-3.00], % 37 [3.01-4.00]
Universitede kaginci yilinda % 58 [1,2], % 32 [3,4], % 10 [5,6], % 0 [7 ve iizeri]
Kayitli oldugu fakiilte % 65 Miihendislik ve Doga Bilimleri Fakiiltesi,

% 45 Sanat ve Sosyal Bilimler Fakiiltesi
Yas Ortalamasi 20
Yerlesim % 76 metropol (istanbul, ankara, izmir), % 19 il, % 5

ilge/kasaba, % 0 koy

Yasadig1 yer (barinma) % 42 aile ile, % 1 akraba yaninda, % 2 evde-yalniz,
% 1 evde-arkadasla, % 54 yurtta

Annenin egitim durumu % 5 ilkogretim, % 31 lise, % 52 tiniversite, % 8 yiiksek
lisans, % 4 doktora

Babanin egitim durumu % 3 ilkogretim, % 16 lise, % 61 tiniversite, % 14 yliksek

lisans, % 6 doktora

Veri Toplama Araci
Kimlik Olgegi’nin ii¢ alt dlgegi vardir: (1) Kisisel Kimlik Olgegi
(10 madde); (2) Toplumsal Kimlik Olgcegi (7 madde); (3) Kolektif
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Kimlik Olgegi (8 madde). Olgekte 10 dolgu maddesi olmak iizere top-

lam 35 madde kullanilmaktadir. Kimlik Olgegi iiniversite dgrencilerine

bireysel olarak uygulanmigtir. Katilimecilardan her maddeye 1’den

(benim kim oldugum i¢in 6nemsiz) 5’e (benim kim oldugum igin her

zaman ¢ok Onemli) kadar uzanan Likert tipi bir 6l¢ek lizerinde yanit

vermeleri istenmistir. Dolayisiyla, tiim 6l¢ekten alinan en kiiglik puan

25, en yiiksek puan ise 125°tir.

Kisisel Kimlik Alt Olcegi asagidaki 10 maddenin degerini 6lg-

mektedir:

N o a ~ DD

9.

Bireyin kisisel degerleri ve ahlaki standartlari

Bireyin kisisel hayalleri ve diisleri

Gelecege yonelik kisisel amaglar1 ve beklentileri

Bireyin heyecanlar1 ve duygulari

Bireyin diisleri ve goriisleri

Bireyin korku ve kaygilariyla bas etme tarz1

Bireyin bagkalarindan farkli biri olarak kendine 6zgii bir kisi-
lige sahip olmasi

Hayattaki degisikliklere ragmen 6zde ayn1 kalmaya devam
edilecegi bilgisi

Bireyin kendistyle ilgili bilgi ve diistinceleri

10. Bireyin kisisel olarak kendilik degeri, kendi hakkindaki 6zel

gorust.

Bu maddeler kimlik 6l¢egindeki sirasiyla 2, 5, 8, 11, 14, 17, 19,

21, 24 ve 28. maddelerdir.

Sosyal Kimlik Alt Olgegi asagidaki 7 maddenin degerini &lg-
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mektedir:

1.
2.

N o g &~ w

Bireyin baskalarina gére popiiler olmasi

Bireyin soyledigi ve yaptig1r seylere baskalarmin gosterdigi
davranis tarzlari

Bireyin fiziksel goriiniisii

Baskalarinin birey hakkinda ne diistindiigii

Bagkalarina gore kisinin cekiciligi

Bireyin jestleri, baskalar1 tizerinde olusturdugu izlenimleri
Bireyin baskalariyla bir araya geldigi zaman, sergiledigi dav-

rani§ tarzi olan sosyal davranisi.

Bu maddeler kimlik 6l¢egindeki sirasiyla 3, 6, 9, 12, 15, 22 ve 25.

maddelerdir.

Kolektif Kimlik Alt Olgegi asagidaki 8 maddenin degerini 6l¢-

mektedir:
1. Kisinin, ailesinin kugaginin bir iiyesi olmasi
2. Kisinin 1rk ve etnik 6zgegmisi,
3. Kisinin dini,
4. Kisinin yasadig1 ve biiylidiigii yerler,
5. Kisinin topluma ait olma duygusu,
6. Kisinin iilkesinden gurur duymasi ve bir vatandas olarak
oviinme duygusu,
7. Kisinin politik konulara ilgisi ve politik etkinlikleri,
8. Kisinin bolgesel aksani, telaffuzu ve ikinci dil bilmesi

Bu maddeler kimlik 6l¢egindeki sirasiyla 4, 7, 10, 13, 23, 26, 31 ve 33.

maddelerdir.
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Kimlik Ol¢egi’nin Gecerlik ve Giivenirlik Calismasi

Kimlik Olgegi, Coskun (2004) tarafindan Tiirkce'ye cevrilerek
gecerlik ve giivenirlik agisindan incelenmistir. Arastirmaya 275 {ini-
versite dgrencisi katilmistir. Olgegin yapr ve dl¢iit gecerligine iliskin
bulgular, alt 6lgeklerin (kisisel, sosyal ve kolektif kimlik) tek bir yapiyi
yansittigini, birbiriyle uyum iginde ve diger 6l¢eklerden farkli bir ya-
pisinin oldugunu (Berzonsky, 1994; Cheek ve ark., 1994; Coskun,
2004; Tropp, 1992), testin tamamina, alt 6l¢eklerin i¢ tutarliligina ve
puan degismezligine iliskin giivenirlik (test tekrar test) katsayilarinin
(N=160) yeterli diizeyde oldugunu ortaya koymaktadir (Coskun, 2004).
Maddelerin bulunduklari alt 6l¢ekle korelasyon katsayilarina (mad-
de-toplam korelasyonlarina) bakildiginda, kisisel, sosyal ve kolektif
kimlik i¢in sirastyla .52, .51 ve .67 oldugu goriilmektedir. (Coskun,
2004). Olgegin giivenirlik ¢alismasinda, dlgegin Cronbach alfa katsa-
yist ile belirlenen i¢ tutarlik glivenirligi .79 bulunmus; katsayilarinin
kisisel kimlik alt 6l¢egi icin .76, sosyal kimlik alt 6l¢egi icin .78 ve
kolektif kimlik i¢in .80 oldugu rapor edilmistir (Coskun, 2004).

Bulgular
Kimlik 6l¢eginin ii¢ alt boyutu olan kisisel kimlik, sosyal kimlik
ve kolektif kimlik boyutlarina ait ortalamalara bakildiginda, kisisel
kimlik ortalamasi sosyal kimlik ve kolektif kimlik ortalamasindan daha
yiiksektir. Tablo 1 kimlik 6lgegine ait tanimlayicr istatistigi sunmakta-
dir.

Tablo 1. Kimlik Alt Olgeklerine Ait Tanimlayicr Istatistikler
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Ortalama (N=505) Standart Sapma
Kisisel kimlik 41.48 6.27
Sosyal kimlik 22.47 5.13
Kolektif kimlik 23.35 5.95

Kimlik 6l¢eginin alt boyutlar1 ve demografik bilgiler arasindaki
korelasyon sonuglarina gore, biitiin alt kimlik 6lgekleri arasinda yiiksek
diizeyde anlamli bir iligki vardir. Tablo 2, demografik bilgiler ve kimlik
Ol¢ceginin alt dlgekleri arasindaki korelasyon sonuglarini sunmaktadir.
Demografik bilgilerden yas, okul basari ortalamasi, okulda kaginci
yilinda oldugu, hayatin1 en uzun gegirdigi yerlesim yeri, su anda yasa-
dig1 yer (barinma), annenin egitim durumu, babanin egitim durumu
bilgileri ile alt kimlik 6l¢ekleri arasinda anlamli bir iligki bulunama-
mistir. Alt kimlik 6lcekleri ile demografik bilgiler arasinda anlamli
iliskiler olan maddeler sunlardir:

1. Kisisel kimlik ile cinsiyet arasinda 0.01 seviyede (r=-0.29), kayitl
oldugu fakiilte tiirii arasinda 0.05 seviyede (r=0.09), haftalik ders
calisma saati ve haftalik sosyal aktivite saati arasinda 0.05 seviyede
(r=0.10) anlaml1 iliskiler vardir.

e Cinsiyet degiskeni agisindan incelendiginde, kadin olmak ile
kisisel kimligin iligkili oldugu goriilmektedir.

e Ogrencilerin kayith olduklar fakiilte ve kimlik goéz oniine
alindiginda, Sanat ve Sosyal Bilimler Fakiiltesi’ne kayitli olmak
ile kisisel kimlik puanindaki artigin, anlamli ve pozitif yonde

iliskili oldugu goriilmektedir.
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Haftalik ders galisma saati ve haftalik sosyal aktivite saati ar-

tikcaii kisisel kimlik puani artmaktadir.

2. Sosyal kimlik ile sosyal aktivite saati arasinda 0.01 seviyede

(r=0.12) anlaml bir iliski vardir.

Haftalik sosyal aktivite saati artik¢a sosyal kimlik puani art-

maktadir.

3. Kolektif kimlik ile kaginci smifta oldugu arasinda 0.05 seviyede

(r=-0.10) anlaml1 bir iliski varken ailenin gelir durumu ile 0.01 se-

viyede (r=0.14) anlaml1 bir iliski vardir.

Ust simiflara gegildikge kolektif kimlik puam azalma gdster-
mektedir.
Ailenin geliri artikga, kolektif kimlik puaninin arttigi goriil-

mustur.
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Tablo 2. Pearson Korelasyon Sonuglar1 (N=505)

Demografik Bilgiler K_isis_el S(-)sy'fll Ko-lek-tif
Kimlik Kimlik Kimlik
Cinsiyet -.29%* -.00 -.03
Sif .05 .01 -.10*
Ailesinin geliri .00 .05 14**
Haftalik ders calisma saati 10* -.02 .00
Haftalik sosyal aktivite saati 10* 12** .00
Basar1 Ortalamasi .08 -.06 -.06
Universitede kaginci yilinda 06 -.00 -.05
Kayitli oldugu fakiilte .09* -.01 .04
Yas .01 -.01 .01
Yerlesim .03 -.03 .02
Yasadig1 yer (barinma) -.02 -.03 .02
Annenin egitim durumu .01 .08 -.08
Babanin egitim durumu -.04 .02 -.04
Kisisel kimlik 1 20** 23**
Sosyal kimlik 20%* 1 A43**
Kolektif kimlik 23%* A3** 1

* p=0.05,** p=0.01

Sonug¢ ve Tartisma
Kimlik 6lgeginin alt boyutlarina ait bulgulara gore, kisisel kimlik
ortalamasi sosyal kimlik ve kolektif kimlik ortalamasindan daha yiik-
sektir. Bu bulgu, 6grencilerin kisisel kimliklerini 6n plana ¢ikarma

egiliminde olduklarini ve kimlik olusumunda kisisel kimlik 6zellikle-
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rinin daha baskin oldugu sonucunu diistindiiriiyor. Kimlik 6l¢eginin alt
boyutlari ile demografik bilgilerden cinsiyet, sinif seviyesi, ailenin gelir
seviyesi, haftalik ders calisma saati, haftalik sosyal faaliyetlere ayrilan
zaman ve kayith oldugu fakiilte bilgileri arasinda, anlamli iliskileri

gosterir korelasyonlar vardir.

Ogrencilerin akademik aktivitelerine baktigimizda, ders ¢alismak
ile kisisel kimlik arasinda anlaml bir iliski gériiliiyor. Ogrenciler ders
calismaya daha fazla zaman ayirarak bireysel hedeflerini 6n plana
cikarma egilimindeler. Bununla birlikte, 6grencilerin sosyal aktivite-
lere katilim1 ile hem kisisel kimlikleri hem de sosyal kimlikleri arasinda
iliski oldugu gozlemlenmektedir. Ogrenciler sosyal faaliyetlere daha
fazla zaman ayirarak, hem kendi kisisel hayalleri, beklentileri ve go-
rlislerini hem de sosyal davranislari, baskalar1 {izerinde olusturdugu
izlenimleri ve popiilerligini n plana ¢ikarma egilimindeler. Universite
ogrencilerinin, tiniversite yillarinda yasadigi akademik ve sosyal de-
neyimleri, bir tiniversiteli olarak kisisel ve sosyal kimliginin olusu-
munda etkili olmaktadir. Ogrenciler, iiniversitede gegirdigi yillar
icinde, ait oldugu etnik koken, din, dil ve aileden tasidig1 6zellikleri 6n
plana ¢ikarmayip, gelecek i¢in koydugu bireysel hedefleri ve sosyal
cevresi ile etkilesimi 6n plana ¢ikarma egilimindedirler. Dolayisiyla,
ogrenciler iist siniflara gectikce kolektif kimliklerinin geri planda kal-
dig1 gozlemlenmektedir. Bu, 6grencilerin kendi korku ve kaygilariyla
bas etme tarzi, bagkalarindan farkl biri olarak kendine 6zgii bir kisilige
sahip olma cabas1 ve sosyal ¢cevresinden kabul gorme arzusu ile iligkili

olabilir. Tirkiye, kolektif bir toplum olmaktan bireysel bir toplum
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olmaya gecis doneminde iken, yiiksek6grenimdeki kadinlarin, kendi-

lerini bireysel ifade etme davraniglari 6n plana ¢ikmaktadir.

Sanat ve Sosyal Bilimler Fakiiltesi’ndeki 6grencilerin sosyal
kimliklerini 6n plana ¢ikarmalart beklenirken, kisisel kimliklerini 6n
plana c¢ikarma egiliminde olduklar1 goriilmiistiir. Bu, Sabanci Univer-
sitesi’nde Miihendislik ve Dogal Bilimleri Fakiiltesi 6grencilerinin,
tniversite niifusunun ¢ogunlugunu olusturmalar1 ve fazladan temsil

edilmeleri ile iliskili olabilir.

Kisisel, sosyal ve kolektif kimlik {izerine yapilan g¢alismalar,
kimligin bu ii¢ boyutunun yiiksek veya alg¢ak belirginlik seviyelerinde
nasil islev gordiiglinii arastirmislardir (Wade ve Brittan-Powell, 2000).
Schlenker ve Weigold (1990)’un yaptig1 arastirmaya gore, kisisel
kimligi gii¢lii olan bir birey, sosyal, 6zerk ve essiz olma ihtiyact his-
seden biridir. Fakat sosyal kimligi gii¢lii olan bir birey sosyal olmasina
ragmen, 6zerk olmaktansa gruba uygun davranmaya calisir ve grubun
yapabilecegi olumsuz degerlendirmelerden korkar (Wade ve Brit-
tan-Powell, 2000). Ayrica, kisisel kimligin elde edilmis ego kimligiyle
alakali oldugu, sosyal kimligin ise, engel olunmus ego kimligiyle ilis-
kili oldugu diisiiniiliir (Berzonsky, Trudeau ve Brennan, 1988; Wade ve
Brittan-Powell, 2000). Genel olarak giiclii kisisel kimligin, kisisel
gerekce ve yarara gore karar verme, giiclii sosyal kimligin ise sosyal
gerekce ve yarara gore karar verme ile alakali oldugu sdylenebilir

(Wade ve Brittan-Powell, 2000).

Ailenin geliri arttik¢a, kolektif kimlik 6zelliklerinin geri planda
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kalmas1 beklenirken, kolektif kimligin 6n plana ¢iktig1 gdzlemleniyor.
Sabanci Universitesi’ndeki dgrencilerin aile geliri dagilimi géz dniine
alindiginda, ailelerin % 48’1 orta diizey gelire, % 50’si ise yiiksek ve
cok yiiksek gelire sahiptir. Ogrencilerin, hayatlarin1 gegirdikleri yerle-
sim yerine bakildiginda % 76’s1 metropollerden (Istanbul, Ankara,
Izmir), % 19’u diger gevre illerden gelmektedir. Ogrenciler, yiiksek
gelirli bir aileden olsalar bile, topluma ait olma duygularinin ve kendine
giivenlerinin 6n plana ¢iktig1 goriilmektedir. Kolektif kimlik ile kiginin
kendine dair algis1 ve giiveni arasindaki iligki de, bircok sosyal ve
demografik gruptan gelen bireyler arasinda arastirilmistir (Hengst,
1997; Marmarosh ve Corazzini, 1997; Wright ve Forsyth, 1997). Bu
arastirmalarin sonucuna gore, kisi kolektif kimligini kendine dair algi-
sinda 6nemli veya degerli buluyorsa, kisinin kendine giiveni artmak-

tadir (Wade ve Brittan-Powell, 2000).

Kimlik konusundaki bazi ¢alismalarin (Berman, Kennerley ve
Kennerley, 2008; Ferrer-Wreder, Montgomery ve Lorente, 2003)
onerdigi gibi, iniversite 6grencilerinin kimlik gelisimini destekleyecek
programlar saglanmalidir. Bu arastirmanin sonuglari, kimlik gelisimini
desteklemek icin hazirlanan programlar ve 6grenci bireysel destek
programlari1 goz 6ntinde bulundurularak, gerekli egitim seminerlerinde
ve destek programlarinda kullanilabilir. Bu programlar, 6grencilerin
liniversite hayatlariin kalitesini gelistirmekte ve kimlik olusumlarini

desteklemekte 6nemli bir rol oynayabilir.



Kalem Egitim ve Insan Bilimleri Dergisi 2013, 3 (2), 59-90 85

Kaynakc¢a

Arnett, J. J. (2000). Emerging adulthood: A theory of development
from the late teens through the twenties. American Psychologist,
55, 469-480.

Arnett, J. J. (2001). Conceptions of the transition to adulthood: Per-
spectives from adolescence to midlife. Journal of Adult Devel-
opment, 8,133-143.

Arnett, J. J. (2004). Emerging adulthood: The winding road from the
late teens through the twenties. New York: Oxford University
Press.

Berman, S. L., Kennerley, R.J. ve Kennerley, M. A. (2008). Promoting
adult identity development: A feasibility study of a universi-
ty-based identity intervention program. Identity: An International
Journal of Theory and Research, 8,139-150.

Berzonsky, M. D. (1994). Self-identity: The relationship between
process and content. Journal of Research in Personality, 28,
453-460.

Berzonsky, M. D., Trudeau, J. V. ve Brennan, F. X. (1988). Social-
cognitive correlates of identity status. Paper presented at the
second biennial meeting of the Society for Research on Adoles-
cence, Alexandria, Virginia.

Briggs, S. R. ve Cheek, J. M. (1986). The role of factor analysis in the
development and evaluation of personality scales. Journal of
Personality, 54, 106-148.

Cheek, J. M. (1982). Aggregation, moderator variables, and the validity
of personality tests: A peer-rating study. Journal of Personality
and Social Psychology, 43, 1254-12609.



86 Dr. Aytac GOGUS

Cheek, J. M. (1983). The aspects of ldentity Questionnaire: Revised
scales assessing personal and social identity. Unpublished man-
uscript. Massachusetts: Wellesley College.

Cheek, J. M. (1989). Identity orientations and self-interpretation. D. M.
Buss ve N. Cantor (Ed.), Personality psychology: Recent trends
in emerging directions iginde (275-285). New York: Spring-
er-Verlag.

Cheek, J. M. ve Briggs, S. R. (1982). Self-consciousness and aspects of
identity. Journal of Research in Personality, 16, 401-408.

Cheek, J. M. ve Hogan, R. (1983). Self-concepts, self-presentations,
and moral judgments. J. Suls ve A. G. Greenwald (Ed.), Psy-
chological perspectives on the self (2. baski) iginde (249-273).
Hillsdale, NJ: Lawrance Erlbaum Associates.

Cheek, J. M., Tropp, L. R., Chen, L. C., ve Underwood, M. K. (1994).
Identity orientations: Personal, social, and collective aspects of
identity. Paper presented at the 104th Annual Convention of the
American Psychological Association, Los Angeles, California.

Cheek, J. M. ve Tropp, L. R. (1995). The aspects of Identity Ques-
tionnaire: History and bibliography (2. baski). Massachusetts:
Wellesley College.

Cheek, J. M., Underwood, M. K. ve Cutler, B. L. (1985). The aspects of
Identity Questionnaire (I11). Unpublished manuscript. Massa-
chusetts: Wellesley College.

Coskun, H. (2000). The effects of out-group comparison, social context,
intrinsic motivation, and collective identity in brainstorming
groups. Yaymlanmamis doktora tezi, The University of Texas at
Arlington.

Coskun, H. (2004). Kimlik 6l¢eginin bir Tiirk 6rnekleminde gecerlik ve



Kalem Egitim ve Insan Bilimleri Dergisi 2013, 3 (2), 59-90 87

giivenirlik ¢alismasi. Tiirk Psikoloji Yazilart, 7(14), 49-60.

Cote, J. E. (1996). Sociological perspectives on identity formation: The
culture-identity link and identity capital. Journal of Adolescence,
19, 419-430.

Coté, J. E. (2006). Identity studies: How close are we to developing a
social science of identity? An appraisal of the field. Identity: An
International Journal of Theory and Research, 6, 3-26.

Coté, J. E. ve Levine, C. (2002). A critical examination of the ego
identity status paradigm. Developmental Review, 8, 147-184.

Coté, J. E. ve Roberts, S. (2003). Monitoring the transition to adult-
hood: The Identity Stage Resolution Index. Paper presented at the
annual meeting of the Society for Research on Identity For-
mation, Vancouver, BC, Canada.

Demir, G. O. (2009). Universite égrencilerinin kimlik gelisiminde
Sosyal ve kimlik sermayelerinin rolii. Yayinlanmamis doktora
tezi, Hacettepe Universitesi Sosyal Bilimler Enstitiisii.

Erikson, E. H. (1950). Childhood and society. New York: W. W.
Norton.

Erikson, E. H. (1963). Childhood and society. New York: W. W.
Norton.

Erikson, E. H. (1968). Identity, youth and crisis. New York: Norton.

Ferrer-Wreder, L., Montgomery, M. J. ve Lorente, C. C. (2003). Iden-
tity promotion in adolescence. Gullotta, T., Bloom, J. ve Adams,
G. (Ed.), Encyclopedia of primary prevention and health pro-
motion iginde (600-607). Hingham, MA: Kluwer Academ-
ic/Plenum.



88 Dr. Aytac GOGUS

Hengst, H. (1997). Negotiating “us”and “them”: Children’s construc-
tions of collective identity. Childhood: A Global Journal of Child
Research, 4, 43-62.

Hogan, R. ve Cheek, J. M. (1983). Identity, authenticity, and maturity.
T. R. Sarbin ve K. E. Scheibe, (Ed.), Studies in social identity
icinde (339-357). New York: Praeger.

Kowalski, R. M. ve Wolfe, R. (1994). Collective identity orientations,
patriotism, and reactions to national outcomes. Personality and
Social Psychology Bulletin, 20, 533-540.

Lamphere, R. A. ve Leary, M. R. (1990). Private and public
self-processes: A return to James’s constituents of the self. Per-
sonality and Social Psychology Bulletin, 16, 717-725.

Luyckx, K., Schwartz, S. J., Soenens, B., Vansteenkiste, M. ve Goos-
sens, L. (2010).The path from identity commitments to adjust-
ment: motivational underpinnings and mediating mechanisms.
Journal of Counseling & Development, 88, 52-60.

Marcia, J. E. (1966). Development and validation of ego identity status.
Journal of Personality and Social Psychology, 5, 551-558.

Marmarosh, C. L. ve Corazzini, J. G. (1997). Putting the group in your
pocket: Using collective identity to enhance personal and collec-
tive self-esteem. Group Dynamics, 1, 65-74.

Meilman, P. W. (1979). Cross-sectional age changes in ego identity
status during adolescence. Developmental Psychology, 15, 230—
231.

Miller, M. L. ve Thayer, J. F. (1988). On the nature of self-monitoring:
Relationship with adjustment and identity. Personality and Social
Psychology Bulletin, 14, 544-553.



Kalem Egitim ve Insan Bilimleri Dergisi 2013, 3 (2), 59-90 89

Penner, L. A. ve Wymer, W. E. (1983). The moderator variable ap-
proach to behavioural predictability: Some of the variables some
of the time. Journal of Research in Personality, 17, 339-353.

Schlenker, B. R. ve Weigold, M. F. (1990). Self-consciousness and
self-presentation: Being autonomous versus appearing autono-
mous. Journal of Personality and Social Psychology, 59, 820—
828.

Schwartz, S. J. (2006). Predicting identity consolidation from
self-construction, self-discovery, and agentic personality. Jour-
nal of Adolescence, 29, 777-793.

Schwartz, S. J. (2007). The structure of identity consolidation: Multiple
correlated constructs or one super ordinate construct? Identity, 7,
27-49.

Schwartz, S.J., Zamboanga, B.L., Weisskirch, R.S. ve Wang, S.C.
(2010). The relationships of personal and cultural identity to
adaptive and maladaptive psychosocial functioning in emerging
adults. The Journal of Social Psychology, 150(1), 1-33.

Stephen, J., Fraser, E. ve Marcia, E. (1992). Moratorium-achievement
(MAMA) cycles in lifespan identity development: Value orien-
tations and reasoning system correlates. Journal of Adolescence,
15, 283-300.

Tajfel, H. (1982). Social psychology of intergroup relations. Annual
Review of Psychology, 33, 1-39.

Tajfel, H. ve Turner, J. C. (1986). The social identity theory of inter-
group behavior. S. Worschel ve W. G. Austin (Ed.), Psychology
of intergroup relations iginde (7-24). Chicago: Nelson-Hall.

Tropp, L. R. (1992). The construct of collective identity and its impli-
cations for the Wellesley College context. Bachelor’s honors



90 Dr. Aytac GOGUS
thesis, Massachusetts: Wellesley College.

Turner, J. C. (1978). Social comparison, similarity and in-
group-favoritism. H. Tajfel (Ed.), Differentiation between social
groups: Studies in the social psychology of intergroup relations
icinde (235-250). London: Academic Press.

Wade, J. C. ve Brittan-Powell, C. (2000). Male reference group identity
dependence: support for construct validity. Sex Roles, 43(5/6),
323-340.

Wright, S. S. ve Forsyth, D. R. (1997). Group membership and collec-
tive identity: Consequences for self-esteem. Journal of Social
and Clinical Psychology, 16, 43-56.



