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Oz

Bu makalenin amaci ilkdgretim okullarinda gérev yapan miidiir yardimeilarinin algi-
larma gore ideal miidiir niteliklerini belirlemektir. Arastirma, karma yontemlerden
kesfedici desen kullanilarak tasarlanmigtir. Calisma grubu 6lgiit 6rnekleme teknigi ile
belirlenen 15 miidiir yardimcisindan olusmaktadir. Veriler, ‘yapilandirilmis goériisme’
ve ‘karar verme grid’ formu ile elde edilmistir. Verilerin analizinde; igerik analizi,
grid benzerlik formiilii ve temel bilesen analizine dayali agimlayici faktor analizi tek-
nigi kullanilmistir. Bulgular, ideal midiir niteliklerine iligskin bilesen ve yapilar ara-
sinda benzerlik ve farkliliklarin oldugunu gdstermistir. Ayrica yapilan temel bilesen
analizi sonucu; miidiir niteliklerinden sadece ‘kendine giivenir’ yapisinin ideal olma-
yan miidiir boyutunda yer aldig1 saptanmustir.
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Anahtar Kelimeler: Okul miidiirii; Okul yonetimi; Ideal miidiir; Bilissel kurgu; Re-
pertory grid.

Cognitive Structures in Relation to the Qualities of an
Ideal School Principal: A Study Using a Repertory Grid

Technique

Abstract

The purpose of this study was to determine the qualities of an ideal
school principal according to the perceptions of assistant principals who
work in Turkish primary schools. This study was designed with an
exploratory pattern which is one of the mixed research methods. The
study group was comprised of 15 assistant principals who were selected
via the criterion sampling method. Data were collected via ‘structured
interview’ and a ‘decision-making grid’ form. Content analysis, grid
similarity formula and basic component analysis-based exploratory fac-
tor analysis were used for the analysis of the data. The results of this
study indicated that there were similarities and differences between the
components and structures related to the qualities of an ideal school
principal. In addition, it was determined that only the “feeling confi-
dent” structure was within the non-ideal school principal dimension.
Keywords: School principal; School administration; Ideal principal;
Cognitive fiction; Repertory grid.

Extended Summary

Purpose

The yawning gap between theory and practice in school administration
has been widely discussed. What are the duties, roles and responsibilities of
a school principal that make his/her job important? Comprehensive answers
can be produced for this and similar questions depending on the literature. The
literature points to the importance of ideally conceptualization and ontologi-
cally description of the school principal. Related literature indicates that the
expected roles and responsibilities of school principals significantly have
changed. The conceptualization of the aforementioned changes on the cogni-
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tive structures of school principals and assistant principals should be empha-
sized. Differences in perception between the existing qualities and the neces-
sary qualities are important for determining the gap between theory and prac-
tice and defining the present structure and the desired structure, and behaviors.
Cognitive structure theory was used as a base in this study to describe the
present structure and behaviors. Cognitive structure theory aims to reveal the
inclinations of individuals which are produced by the individuals in line with
their aims through their life experiences. Individuals are expected to make
more valid predictions related to real events and facts; this is because each
individual generates a distinct perception system through his/her experiences
in life (Kelly, 1991). Similarities and differences resulting from the perception
systems of individuals shape the personal perceptions of other people about
the above-mentioned concepts. This enables the concepts to be comprehended
more clearly (Adams-Webber, 2003). The aim of this study was to determine
the ideal school principal-related cognitive structures of the assistant princi-
pals who worked at primary schools. The study also aimed to reveal the simi-
larities and differences between these structures through using the repertory
grid technique.

Method

This study aimed to determine the ideal school principal qualities de-
pending on the perceptions of assistant principals. A mixed method in which
qualitative and quantitative models are used together was used in this study.
Exploratory pattern, which is one of the mixed method methods, was used in
the study; this was because the study aimed to obtain quantitative results from
qualitative data. Exploratory pattern provides a quantitative explanation of the
differences and similarities between the facts that are produced via qualitative
methods by the participants (Schumacher and McMillan, 2006).

Study Group. The study group was determined via the criterion samp-
ling method which is one of the purposeful sampling methods. Patton (2002)
describes purposeful sampling as the selection of situations from which rich
information can be obtained in terms of solving the problems in the study.
Lincoln and Guba (1985) emphasize that the aim is to obtain maximum infor-
mation rather than making easy generalizations. In this context, the condition
of “must have been working at least for 3 years” was a base requirement since
it was a prerequisite that assistant principals who worked in public schools.
This study included 15 assistant principals.
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Conduct of the Study: This study was conducted in five stages; (i) desc-
ription of fact, (ii) preparation of data collection tool, (7ii) data collection, (iv)
data analysis and (v) providing validity and reliability.

(i) Description of the fact: The required conceptual tools to determine
and compare ideal school principal qualities were determined in as-
sociation with the assistant managers.

(ii) Preparation of data collection tool: The data collection tool was
produced in two stages. The first stage was conducted with the struc-
tured interview technique in accordance with the decision-making
grid technique which is one of the repertory grid techniques. In this
stage, the assistant principals were asked to answer the “What kind
of behaviors did you observe?” question. The answers given were
analyzed with the content analysis technique. Participants were as-
ked to devise the “structure” part of the repertory grid form. In the
second stage, six components which were convenient to the reper-
tory grid technique were determined in association with the assistant
managers and experts in the field. The final shape of the form was
constructed via this method (Table 1). The components were deter-
mined as me, ideal me, two ideal school principals and two non-ideal
school principals, who participants know in person.

(iii) Data collection: In the data collection stage, researchers applied
forms to each participant. Another previously designed grid form,
which was oriented to a different concept, was filled in association
with the participants to demonstrate how to fill in the form. Assistant
managers were asked to include school principals who were perso-
nally known to them. Then the assistant managers were asked to give
scores between 1 and 5 for each structure for the known school prin-
cipal.

(iv) Data Analysis: First, content analysis was conducted to determine
the ideal school principal related perceptions of the assistant mana-
gers. Obtained structures from the content analysis were scored for
the relevant school principals. Then, similarity formula was used to
determine the similarities/relationships between the components and

structures (Jankowicz, 2004) :
SD SD

Bile$en =100 — m x 100 Yapl =100 — m x 200

After this stage, exploratory factor analysis, which is based on basic
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components analysis, was used for the detailed information on the relationship
between the structures and components. As a result of factor analysis, polari-
zations between the components and structures, structures that stood out
among the perceived ideal and non-ideal school principal qualities were de-
termined (Ilbery and Hornby, 1983).

Providing validity and reliability: The aim of this stage was to increase
the validity of the study. The structure part of the measurement tool was cons-
tituted by the participants in the light of the ideal school principal qualities
related perceptions of assistant managers (Schumacher and McMillan, 2006).
The component part was limited to school principals who were personally
known to the assistant managers, except for me and ideal me. The aim was
that participants should make their choices by presenting the difference of
their cognitive perceptions in accord with the repertory grid technique. The
ideal school principal qualities stated by the participants were investigated by
three experts, other than the assistant managers and the researcher, for the re-
liability of the study. Then the qualities that should be included in the measu-
rement tool were determined. Finally, the component and structure similarity
formulas were calculated by a different researcher. The final shape was for-
med when the same results were obtained.

Results

Assistant principals realized that the similarity percentages between six
school principals ranged between [40.6%-93.6%]. It was determined that the
highest similarity percentage among the six school principal qualities was
between the ideal me of the assistant managers and ideal school principals
[93.6%]. The lowest similarity percentage was between the components of the
ideal me of the assistant principals and the non-ideal school principal [40.6%.
The similarities the structures that were formed by the assistant principals re-
lated to the ideal school principal qualities ranged between [62.2%-89.4%)].
The highest similarity percentage was calculated between the structures of
“makes decisions commonly” and “cares about cooperation” at the level of
[89.4%]. The lowest similarity percentage was calculated between the struc-
tures of “makes decisions commonly” and “feeling confident” at the level of
[62.2%]. According to the results of exploratory factor analysis based on the
basic components analysis including structures expressed 58% of the first di-
mension and 31% of the second dimension. The two dimensions together
expressed 89% of the total variance. When the dimensions were investigated,
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it was realized that the perceptions of ideal and non-ideal school principals
were within different dimensions. Ideal school 1 principal [.927] took place in
the first dimension and non-ideal school principal in the second dimension
[.929].

Conclusion

According to the findings obtained in the present study, the required
ideal school principal qualities are as follows: making decisions together, ha-
ving clear principles, caring about cooperation, appreciating the works carried
out, caring about staff career development, having tolerance, caring about va-
lues, being fair in the distribution of workloads, focusing on problem solving,
having a sense of humor, being reliable, taking initiatives, having high expec-
tations, sincerity, ability to interact with students and being forward thinking.
School principals have a significant effect on the all stakeholders that form a
school, especially on the lives of teachers and students and the quality of these
lives. There has been no agreement reached about which qualities of school
principals’ results in this effect. This multidimensionality refers to the basic
responsibilities of the school principal as being those of planning, organizing,
leadership and control. It also emphasizes the strategic importance of these
processes for an efficient school management and directorship. When the
school management is envisaged in terms of new approaches at the center of
which the “human” takes place, it a process that requires careful reflection and
dynamism in the face of changing situations. In this process, the school prin-
cipal concept includes much more than learning some leadership skills and
showing leadership behaviors in certain situations (Hoy and Miskel, 2010). In
parallel with the changing context of school management, it is seen that factors
such as building trust, and being aware of the values are especially emphasized
in school principal qualities related studies (Haris and Lambert, 2003; Yilmaz,
2006), as are supporting teacher development (Hoerr, 2005), focusing on com-
mon vision and learning purposes (Gilimiigeli, 2001; Leithwood and Riehl,
2003), focusing on the future (Schlechty, 2005), supporting and appreciating
beneficent applications (Stronge, Richard and Catano, 2008), being fair
(Klopf, Schelden and Brennan, 1982), focusing on student success (Balci,
2011), decision making (Balci, 2007; Celep, 1996) and these parallel many of
the findings of the present study. In addition, the only quality of “feels confi-
dent” that occurs in the non-ideal school principal behaviors dimension is
open to discussion and interpretation. Self-confidence is thought to be approp-
riate behavior in important situations, though it can be understood otherwise.
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Self-confidence is much related with actions (Andre and Lelord, 2006). Self-
confidence seems easy to understand at first sight. However, it is a complex
concept with changeable characteristics (Hambly, 2003; Lauster, 2003). Self-
confidence is a high level characteristic. It is explained as the combination of
being likeable and a feeling of self-sufficiency. It includes skills such as self-
love, self-knowing, thinking positively, communication, being able to control
feelings (Lindenfield, 2004). In this context, it can be said rather than self-
reliance, school principals have a fiction in their cognitive structures that self-
confidence can be gained and constructed over time.
Giris

Etkili bir okul miidiiriiniin sahip olmas1 gereken nitelikler veya 6zellik-
ler 6teden beri egitim yonetimi alaninda tartisilan bir konudur. Diger taraftan
teorik olarak belirlenen etkili miidiir 6zellikleri her zaman birbiriyle ortiismez.
Bagka bir ifadeyle okul yonetimi ¢aligmalarinda teori ile uygulama arasindaki
ucurum Gteden beri tartigilan bir konudur (Graff, Street, Kimbrough ve Dykes,
1966; Hoy ve Miskel, 2004; Owens, 2004; Sergiovanni, 2001). Okul miidiir-
ligi ile ilgili olarak alanyazinda sik¢a sorulan soru sudur: Okul miidiiriiniin
isini 6nemli hdle getiren gérev, rol ve sorumluluklar nelerdir? Konu ile ilgili
simdiye kadar yapilan aragtirmalar esas alinarak bu ve benzeri sorulara 6zgiin
cevaplar tiretilebilir. Konu ile ilgili teorik olarak yazilip ¢izilenler okul miidii-
riiniin bir rol model ve ideal olarak kavramlagtirilmasmin énemine isaret et-
mesine karsin akademik c¢aligmalar daha ¢ok okul miidiir ve miidiirlerinin rol
ve sorumluluklarina yogunlagsmaktadir (Berkovich ve Eyal, 2017; Best, 2016;
Cooper, 2009; Fuller, Young ve Baker, 2011; Riehl, 2000; Sergiovanni, 2001;
Stringer ve Hourani, 2016). Ilgili alanyazin okul yoneticilerinden beklenen
davranis ve rollerde ciddi degismeler oldugunu gostermektedir (Balci, 2011;
Bottery, 2004; Hart, 1992; Leaf ve Odhiambo, 2017; Lortie, 2009). Bu ve ben-
zeri sebeplerle s6z konusu bu degisimlerin miidiir yardimcilar ve 6gretmen-
lerin biligsel yapilarinda nasil kavramsallastirildig: tizerinde durulmas: gere-
ken bir husustur. Miidiirlin halihazirda sahip oldugu ve ideal olarak sahip ol-
masi gereken nitelikler arasindaki alg1 farkliliklari, teori ile uygulama arasin-
daki ugurumun belirlenmesi, hélihazirdaki yapiyla olmasi1 gereken yap1 ve
davranis1 betimlemesi agisindan 6nem tasimaktadir. S6z konusu yap1 ve dav-
raniglarin betimlenmesi i¢in bu ¢aligmada biligsel yapi teorisi temel alinmistir.
Biligsel yap1 teorisi, bireylerin psikolojik sistemlerinde yer alan olgularin, bi-
reylerin amaglar1 dogrultusunda olusturduklar1 kendi egilimlerini yasantilari
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araciligryla ortaya ¢ikarmay1 amaglamaktadir. Cilinkii her birey yasadig1 diin-
yada karsilastig1 olaylarla etkilesiminden kaynaklanan bir algi sistemi gelis-
tirdiginden gergek olay veya olgulara iliskin daha gegerli tahmin ve kestirim-
lerde bulunmasi beklenir (Kelly, 1991). Ayrica bireylerin alg1 sistemlerinden
kaynaklanan benzerlik ve farkliliklar s6z konusu kavramlar hakkindaki diger
insanlarin kigisel algilarini sekillendirdiginden kavramlarin daha agik bir se-
kilde anlagilmasini saglar (Adams-Webber, 2003). Bursalioglu (2008) yoneti-
cilere iliskin davranis kaliplarinin belirlenmesi ve modellenmesinde uzmanlar
kadar uygulayicilarin da s6z hakki olmasi gerektigini ifade etmektedir. Ozge
bir ifadeyle miidiir davranis kaliplarinin belirlenmesi arastirma ve uygulama
arasindaki ugurumun ortadan kaldirilmasi ve ideal miidiir davraniglarinin net-
lesmesi agisindan biiyiik 6nem tasimaktadir. Bu arastirmada, ilkdgretim okul-
larinda gorev yapan miidiir yardimcilarinin ideal miidiir niteliklerine iliskin
bilissel yapilarini1 ve bu yapilar arasindaki benzerlik ve farkliliklar ‘repertory
grid’ teknigiyle ortaya koymak amaclanmigtir.

Yontem

Arastirma Deseni

Midiir yardimcilarinin algilarina dayali olarak ideal miidiir niteliklerini
belirlemeyi amaglayan bu ¢aligmada; nitel ve nicel modellerin bir arada kul-
lanildig1 karma yontem benimsenmistir. Calisma nitel verilerden nicel sonug-
lar elde etmeyi amagladigindan karma yontemlerden kesfedici desen kullanil-
mistir. Kesfedici desen, katilimcilar tarafindan nitel yontemlerle olusturulan
olgularin arasindaki benzerlik ve iligkilerin nicel olarak ifade edilebilmesini
saglamaktadir (Marczyk, DeMatteo ve Festinger, 2017; McMillan ve Schu-
macher, 2006; Miles ve Huberman, 1994; Turan, 2019).

Calisma Grubu

Yontem kisminda ¢aligma grubu, amagli 6rnekleme yontemlerinden 61-
ciit ornekleme yontemiyle belirlenmistir. Durumun zengin ve etraflica ince-
lenmesi igin bu yontem tercih edilmistir. Patton (2002) amagh 6rneklemeyi
calismada cevabi aranan problemleri aydinlatmak agisindan zengin bilgi elde
edilebilecek durumlarin se¢imi seklinde tanimlamaktadir. Lincoln ve Guba
(1985) ise amagh ornekleme sayesinde genellemeyi kolaylagtirmak degil en
iist diizeyde bilgi edinmenin hedeflendigini vurgulamaktadirlar. Bu baglamda
Erzurum il merkezinde gérev yapmakta olan miidiir yardimcilarinin ¢alistik-
lar1 okul ve bolgede yer alan diger okul miidiirleri hakkinda fikir sahibi olma-
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lar1 6n kosul olarak diisiiniildiiglinden en az ii¢ yildir ¢aligma 6lgiitii esas alin-
mistir. Caligmaya katilan 15 miidiir yardimeisinin hepsi erkek olup yas orta-
lamalar1 ise 31.86°dur.

Veri Toplamasi ve Analizi

Calisma; olgunun tanimlanmasi, veri toplama aracinin olusturulmasi,
verilerin toplanmasi, verilerin analizi ve gecerligin/giivenirligin saglanmasi
olmak iizere bes merhalede gerceklestirilmistir.

Fenomenin Tanimlanmasi
Ideal miidiir niteliklerini belirlemek ve karsilastirmak i¢in gerekli kav-
ramsal araclar miidiir yardimeilar ile birlikte belirlenmistir.

Veri Toplama Aracinin Hazirlanmasi

Calismada kullanilan veri toplama araci iki asamada olusturulmustur.
Oncelikle ‘repertory grid’ tekniklerinden karar verme grid teknigine (Shaw
ve McKnight, 1981) uygun olarak ilk asama yapilandinlmis goriisme teknigi
esas aliarak olusturulmustur.

Tablo 1. Calismada Kullanilan Karar Verme Repertory Grid Formu Ornegi

BILESEN
1 2 3 4 5 6
YAPILAR E _E S -8 _g& _s8
5 < 5 Qe < = < = < =
; 23 &5 fIf Ef 2
. . p= °= p= °=
1. Birlikte karar alir 3 4 5 2 4 5
2. ilkeleri agiktir 5 3 1 4
3. Is birligini énemser
4. Yapilan isi takdir eder
5. Mesleki gelisimi 6nemser
6. Hosgorl sahibidir
7. Degerlere onem verir
8. Gorev dagiliminda adildir

9. Problemi ¢6zmeye odaklanir

10. Mizah duygusuna sahiptir

11. Giivenilirdir

12. Insiyatif alir

13. Daha iyinin beklentisi i¢indedir
14. Samimidir

15. Ogrencilerle etkilesim halindedir
16. Gelecegi diistiniir

17. Kendine giivenir

Bu asamada miidiir yardimcilarindan “Gézlemledikleri miidiir davra-
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niglart nelerdir?” sorusuna cevap vermeleri istenmistir. Miidiir yardimcilari-
nin verdigi cevaplar igerik analizi teknigi ile analiz edilerek ‘repertory grid’
formunun yap1 boliimiiniin katilimcilar tarafindan olusturulmasi saglanmistir.
Calismanin ikinci asamasinda ‘repertory grid’ teknigine uygun alt1 bilesen
miidiir yardimcis1 ve alan uzmanlar ile birlikte fikir birligine varilarak forma
son hali Tablo 1’de verilmistir. Bilesenler kendim, ideal kendim, katilimcilarin
bizzat bildikleri iki ideal, iki ideal olmayan miidiir olarak saptanmistir.

Verilerin Toplanmasi

Verilerin toplanmasi asamasinda her bir katilimeiya formlar aragtirma-
cilar tarafindan uygulanmistir. Formun nasil doldurulacagina iliskin farkli bir
kavrama yonelik dnceden hazirlanan baska bir grid formu katilimei ile birlikte
doldurulmustur. Formun doldurulmasinda miidiir yardimcilarindan bizzat bil-
dikleri veya tanmidiklar1 yoneticilere yer vermeleri istenmistir. Katilimeilarin
bizzat bildikleri veya tanidiklar1 yoneticileri belirledikten sonra her bir yap1
icin 1’den 5’e kadar ilgili miidiir i¢in puan vermeleri istenmistir.

Verilerin Analizi

Oncelikle miidiir yardimcilarmin ideal miidiir niteliklerine iliskin algi-
larim1 belirleyebilmek i¢in igerik analizi yapilmistir. Icerik analizi sonucu elde
edilen yapilarin ilgili miidiirler i¢in puanlanmasinin ardindan bilesen ve yapi-
lar arasindaki benzerliklerin/iligkilerin hesaplanmasinda asagidaki benzerlik
formiiliinden yararlanilmistir (Jankowicz, 2004):

Bilesen = 100 — —2>— x 100 Yapt = 100 — —2— x 200
(LR-1)x C (LR-1)xE

Bu merhaleden sonra yapi ve bilesenler arasindaki iligkiye yonelik daha
ayrintil bilgi saglamasi agisindan temel bilesenler analizine dayali acimlayici
faktor analizi uygulanmistir. Faktor analizi araciligiyla bilesen ve yapilar ara-
sindaki kutuplagmalar, algilanan ideal ve ideal olmayan miidiir nitelikleri ara-
sinda On plana ¢ikan yapilar belirlenmistir (Ilbery ve Hornby, 1983).

Gegerlik ve Giivenirligin Saglanmasi

Calismanin gegerliliginin artirilmasina yonelik olarak, miidiir yardim-
cilarinin ideal miidiir niteliklerine iligkin algilarindan yola ¢ikarak dlgme ara-
cinin yap1 boliimii katilimeilar tarafindan olusturulmustur (Schumacher and
McMillan, 2006). Bilesen boliimii ise ‘repertory grid’ teknigine uygun olarak
katilimcilarin biligsel algilarindaki farkliligi ortaya koyacak sekilde segim ya-
pabilmeleri i¢in kendileri ve ideal kendileri disinda bizzat bildikleri dort okul
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miidiirti ile smirlandirilmistir. Caligmanin giivenirligi igin katilimeilar tarafin-
dan ifade edilen ideal miidiir nitelikleri, miidiir yardimcilar ve arastirmaci di-
sinda egitim yonetimi alaninda {i¢ uzman tarafindan incelenmis ve 6lgme ara-
cinda yer almasi gereken okul miidiiriine ait nitelikler belirlenmistir. Son ola-
rak bilesen ve yap1 benzerlik formiilleri farkli bir arastirmaci tarafindan he-
saplanarak ayni sonuglarin elde edilmesi ile verilere son hali verilmistir.

Bulgular
Miidiir yardimcilar tarafindan alti okul miidiirii arasindaki benzerlik
ylizdelerinin [2640.6-%693.6] arasinda degistigi goriilmektedir. Alt1 okul mii-
diirii nitelikleri arasinda en yliksek benzerlik yiizdesinin, miidiir yardimcilari-
nin ideal kendileri ile ideal miidiir arasinda [%93.6] oldugu saptanmistir. En
diisiik benzerlik yiizdesi ise miidiir yardimecilarinin ideal kendileri ile ideal ol-
mayan miidiir bilesenleri arasinda [%40.6] oldugu belirlenmistir.

Tablo 2. Midiir Yardimcilarinin Algilarina Goére Repertory Grid Ortalama
Bilesen Benzerlikleri

OKULLAR 1 2 3 4 5 6
1-Kendim - 873 875 51,6 877 532
2-ideal Kendim - 93.6 40.6 902 415
3-Ideal Miidiir-1 - 448 929 461
4-Ideal Olmayan Miidiir-1 - 475 882
5-1deal Miidiir-2 _ 49

6-Ideal Olmayan Miidiir-2 -

Miidiir yardimcilarinin ideal miidiir niteliklerine iliskin olusturduklart
yapilar arasindaki benzerliklerin [%662.2-%89.4] arasinda degerler aldig1 go-
rilmistiir. Yapilar arasindaki en yliksek benzerlik yiizdesi [2689.4] diizeyinde
‘birlikte karar alir’ ile ‘igbirligine onem verir’ yapilar arasinda belirlenirken,
en diisiik benzerlik yiizdesinin [%62.2] ile ‘birlikte karar alir’ ve ‘kendine
giivenir’ yapilan arasinda oldugu saptanmistir.
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Tablo 3. Midiir Yardimcilarinin Algilarina Goére Repertory Grid Ortalama
Yap1 Benzerlikleri

* 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17

76.1 894 733 75 794 811 778 783 817 794 778 722 822 728 778 622

2 833 717 733 722 728 728 733 744 722 694 661 728 728 667 76.1
3 - 728 767 756 728 739 711 744 789 783 706 772 756 739 75
4 - 76.1 80.6 833 756 71.7 794 806 778 744 80 783 70 744
5 789 772 794 80 81.1 856 8.1 783 772 833 806 80.6
6 817 80.6 789 833 856 806 772 828 833 806 817
7 - 81.1 772 839 739 767 756 844 761 733 789
8 839 8 817 80 80 833 817 833 856
9 - 80 789 817 772 761 789 783 817
10 - 878 839 772 839 789 839 85
11 - 856 772 839 856 828 85
12 - 822 833 817 789 833
13 - 722 783 744 789
14 - 772 80 833
15 - 827 805
16 - 83.3

Temel bilesenler analizine dayali agimlayici faktor analizi sonuglarina
gore Olgme aracinda yer alan yapilar, birinci boyutun %58 ’ini, ikinci boyutun
ise %31’ini aciklayabildigi; ayrica iki boyutun birlikte toplam varyansin
2689’unu agiklayabildigi saptanmistir. Boyutlar incelendiginde 6ncelikle ideal
ve ideal olmayan miidiir algilarinin farkli boyutlarda yer aldig1 goriilmiistir.
Ideal miidiir birinci boyutta [.927] yer alirken, ideal olmayan miidiir ikinci
boyutta [.929] kendisini gostermistir. Faktor puanlan incelendiginde; ideal
miidiir boyutunda, birlikte karar alir, ilkeleri agiktir, igbirligini onemser, ya-
pilan isi takdir eder, mesleki gelisimi onemser, hosgorii sahibidir, degerlere
onem verir, gorev dagiliminda ddildir, problemi ¢ézmeye odaklanir, mizah
duygusuna sahiptir, giivenilirdir, insiyatif alir, daha iyinin beklentisi iginde-
dir, samimidir, ogrencilerle etkilegim halindedir ve gelecegi diisiiniir gibi ni-
teliklerin yer aldig1 buna karsin ideal olmayan miidiir boyutunda ise kendine
giivenir niteliginin yer aldig1 belirlenmistir.
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Tablo 4. Miidiir Yardimcilar1 Tarafindan Olusturulan Repertory Gridlerin

Faktor Analizi Sonuglart

YAPILAR
1- Birlikte karar alir .884 265
2- Tlkeleri aciktir .855 445
3- Is birligini nemser .829 499
4- Yapilan isi takdir eder 819 467
5- Mesleki gelisimi dnemser .816 .495
6- Hosgorii sahibidir .804 .524
7-Degerlere 6nem verir .790 .536
8-Gorev dagiliminda adildir 776 .562
9- Problemi ¢6zmeye odaklanir 767 .580
10- Mizah duygusuna sahiptir 762 478
11-Giivenilirdir 741 570
12-Insiyatif alir 137 .593
13-Daha iyinin beklentisi i¢indedir 728 .604
14- Samimidir 719 .580
15-Ogrencilerle etkilesim halindedir 716 .610
16-Gelecegi diistiniir 11 .549
17-Kendine giivenir 337 908
Bilesenler

1-Kendim .549 251
2-Ideal Kendim 510 -.031
3-Ideal Miidiir-1 927 -.016
4-Ideal Olmayan Miidiir—1 .086 900
5-Ideal Miidiir—2 .816 -.031
6-Ideal Olmayan Miidiir—2 -.044 929
Toplam Varyans [%] 58.16 30.95

Kiimiilatif Varyans [%)] 58.16 89.11

Sonug ve Tartisma

Arastirmada elde edilen bulgular dogrultusunda ideal okul mudiirleri-
nin sahip olmas1 gereken nitelikler sunlardir: Birlikte karar alma, agik ilkeli
olma, is birligini Snemseme, yapilan isi takdir etme, mesleki gelisimi 6nem-

seme, hosgorii sahibi olma, degerlere 6nem verme, gorev dagiliminda adil

olma, problem ¢6zmeye odaklanma, mizah duygusuna sahip olma, giivenilir
olma, insiyatif alma, beklentisi yiiksek olma, samimiyet, 6grencilerle etkile-
sim halinde olma ve gelecegi diisiinmedir. Okul miidiiriiniin okulu olusturan
biitiin paydaglarin 6zellikle de 6gretmen ve dgrencilerin yasantilar ve bu ya-
santilarin kalitesi izerinde 6nemli etkisi vardir. Bu etkinin okul miidiiriiniin
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hangi 6zelliginden kaynaklandigina dair bir uzlagsmanin saglanamamis olmasi,
okul miidiiriiniin rol ve sorumluluklarinin ¢ok boyutlu ve karmasik olusundan
kaynaklanmaktadir (Northfield, 2017; Stringer ve Hourani, 2016). Bu durum
normal olarak kargilanmalidir. Cok bilesenli ve insan merkezli bir kurum olan
okulu yonetmek teknik oldugu kadar iistiin insani niteliklere sahip olmay ge-
rektirmektedir. Bu ¢ok karmasik yapi okul miidiiriiniin planlama, rgiitleme,
liderlik, okul iyilestirme, okul gelistirme ve denetim gibi baz1 temel sorumlu-
luklarina géndermede bulunmakta; etkili bir okul ydnetimi i¢in bu siireglerin
iyi tasarlanip yonetilmesi ve bu siirecin ideal miidiir davranislariyla desteklen-
mesi gerekmektedir.

Insanin merkezde yer aldig1 daha yeni yaklasimlar agisindan diisiiniil-
diigiinde okul yonetimi, degisen durumlara kars1 dikkatli bir yansima ve dina-
miklik gerektiren karmasik bir siiregtir. Bu siirecte okul yoneticiligi bir takim
liderlik yeteneklerini 6grenmek ve belirli bir duruma uygun lider davraniglar
gostermekten ¢ok daha fazlasidir (Hoy ve Miskel, 2010). Okulun toplumun
beklentilerine cevap verebilmesi, degisimlere ayak uydurabilmesi i¢in okul
yOnetiminin etkin bir liderlik sergilemesi ve okul ¢alisanlarini gii¢clendirmesi
gerekmektedir (Schlechty, 2005). Liderlik ve ¢aligsanlarin gii¢clendirilmesi yo-
netim anlayisindaki degisikligin uygulamaya nasil yansidigina dair dnemli fi-
kirler vermesi acisindan énemlidir (Fullan, 2002; Ozden, 2005).

Okul miidiirlerinin niteliklerine iligkin yapilan ¢aligmalarin 6ne g¢ikar-
dig1 gliven olusturma, degerlerin farkinda olma (Haris ve Lambert, 2003; Li,
Hallinger ve Walker, 2016; Turan, 2001; Yilmaz, 2006), 6gretmen gelisimini
destekleme (Hoerr, 2005), ortak bir vizyon ve 0grenme amaglar iizerinde
odaklanma (Gtlimiigeli, 2001; Leithwood ve Riehl, 2003), gelecege odaklilik
(Schlechty, 2005), iyi uygulamalar1 destekleme ve takdir etme (Leithwood ve
Azah, 2016; Stronge, Richard ve Catano, 2008), adil olma (Klopf, Schelden
ve Brennan, 1982), 6grenci basarisina odaklanma (Balci, 2011), karar verme
(Balc1, 2007; Celep, 1996) gibi faktorlerin bu ¢alismada elde edilen pek ¢cok
yapi ile ortlistiigii gortiilmektedir. Bununla birlikte ideal olmayan miidiir dav-
ranig1 boyutunda yer alan tek bir bilesen olan “kendine giivenir” niteligi tarti-
silmaya ve yorumlanmaya agik bir konudur. Daha ¢ok eylemlerle ilgili olan
kendine giiven, farkli sekillerde tanimlansa da, insanlarin 6nemli durumlarda
uygun davranacagini diisiinmesi olarak ifade edilebilir (Andre ve Lelord,
2006). Kendine giivenme ilk bakista anlasilmasi kolay bir kavram gibi gortil-
mekle birlikte, degisken o6zellige sahip karmasik bir kavramdir (Hambly,
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2003; Lauster, 2003). Kendine gliven, sevilebilir olma ve yeterli olma duygu-
sunun (Humphreys, 2002) birlesimi olarak ifade edilen, kendini sevme-ta-
nima, pozitif diislinme, iletisim, duygular kontrol gibi ¢ok farkli becerileri
igeren iist diizey bir kisilik 6zelligidir (Lindenfield, 2004). Bu baglamda okul
miidiirlerinin kendilerine glivenme yerine giivenin zamanla insa edilen ve ka-
zanilan bir nitelik oldugu yoniinde biligsel yapilarinda bir kurgu oldugu soy-
lenebilir.

Ideal miidiir nitelikleri agisindan konu incelendiginde buradaki bulgular
alanyazindaki okul miidiirliigii algisina doniik yeni bulgular1 destekler nitelik-
tedir. Bagka bir ifade ile okul miidiiriiniin sahip olmas1 gereken nitelikler
klasik yonetim anlayisinin 6ngordiigii siireclerin ve islevlerinin de 6tesinde bir
anlam ve degerlere gondermede bulunmaktadir. Aragtirma bulgularina dayali
olarak, okul miidiirlerinin bir takim ideal miidiirlerin sahip olmas1 gereken ni-
telikleri icsellestirecek sekilde gelistirmeye doniik ve mesleki gelisim faali-
yetleri de kapsayacak yonetici yetistirme-gelistirme modellerinin uygulamaya
konulmas1 yoniinde ¢abanin sarf edilmesi, konunun daha derinlemesine ve
Ozellikle nitel agidan incelenmesi gerektigi sonucuna ulagilmigtir.
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